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PSYCHOLOGICAL AND PEDAGOGICAL CHALLENGES
OF INCLUSIVE EDUCATION IN THE MODERN REALITIES OF UKRAINE

Abstract. The purpose of the article is to study the main psychological and pedagogical challenges that arise in
the process of implementing inclusive education in modern conditions of Ukraine and to determine their impact on
the quality of the educational process, outline ways to overcome difficulties taking into account the needs of children
with special educational needs, teachers and parents. The research methodology is based on the integration of systemic,
competency-based and personally oriented approaches that provide a holistic understanding of inclusive education as
a multifaceted educational phenomenon. A set of theoretical methods (analysis and synthesis of scientific literature,
comparison and generalization of domestic and foreign experience) was used, which made it possible to identify key
trends, contradictions and prospects for the development of inclusive education. The use of statistical data allowed us
to identify the dynamics of the formation of an inclusive educational environment in the conditions of modern socio-
political realities of Ukraine. The scientific novelty lies in clarifying the content of the psychological and pedagogical
challenges of inclusive education in the conditions of martial law and social transformations in Ukraine, as well as in
the systematization of Ukrainian and foreign experience through the prism of an integrated approach to providing support
for pupils (students) with special educational needs. Conclusions. Overcoming the psychological and pedagogical
challenges of inclusive education in modern realities requires the modernization of the educational space, the introduction
of innovative approaches and the creation of an effective system of psychological support. Solving these problems is
possible only with interdisciplinary cooperation and consolidated support of the state, communities and the scientific
and pedagogical community.

Key words: children with special educational needs, teachers, inclusive education, psychological and pedagogical
challenges, education, modernization of the educational space.
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HNCUXOJOTO-ITIEJATOI'TYHI BUKJIUKHU IHKJIIO3UBHOI'O HABYAHHA
B CYUYACHUX PEAJIIAX YKPATHH

Anomauin. Mema cmammi nonsizae 6 00CI0NUCEHHT OCHOBHUX NCUXON020-NEOAL02TUHUX GUKIUKIG, WO BUHUKAIOMb
V npoyeci 6npo6aONCEHHs. THKIIOZUBHO20 HABUAHHA 6 CYHUACHUX YMOB8AX YKpainu ma eusHauenHi ix 6niusy Ha
SAKICMb OCBIMHbO2O NPOYECY, OKPECIeHHI WISXIE NOOONAHHS MPYOHOWI8 3 0210y HA 3anumu Oimell 3 0CoOnUeUMU
oceimuimu nompedamu, nedazoeis i bamokie. Memooonozia 00CIOHCEHHA CNUPAECMbCSL HA THMe2Payiio CUCIEMHO2O0,
KOMNEMeHMHICHO20 Ma 0COOUCMICHO OPIEHMOBAH020 NIOX00I8, WO 3a0e3neyuyonms YiliCHe OCMUCTEHHS THKTIO3UBHO20
HABUAHHSL IK 6A2AMOSPAHHO20 OCBIMHBOO (heHOMeHY. BUKOpUCmano KoMnieKe meopemuyHux Memoois (aHanis i cunmes
HAyK08oi limepamypu, NOPI6HAHHA MA Y3A2albHEeHHA 8IMYUSHAHO020 U 3apyOINCHO20 00C8I0Y), AKI 0AU 3MO2Y SUSHAUUMIL
KAHU08I MEHOeHYil, CYnepeuHoCmi ma nepcnekmueil PO3gumKy IHKI3UGHOT 0ceimil. 3aTyueHHs CmamucmuyHux OaHux
003601UNI0 BUABUMU OUHAMIKY CMAHOBIEHHS THKIIO3UGHO20 OCBINMHbLO2O CePedosuyd 8 YMOBAX CYUACHUX COYIAIbHO-
nonimuunux peanii Yxpainu. Haykoea HOGU3HaA noiseqae 6 YMOYHEHHI 3MICMY NCUXON020-NeO0A20SIUHUX BUKTUKIG
[HKTI03UBHO20 HABYAHHS 8 YMOBAX BOEHHO20 CIAHY MA CYCRITbHUX Mpancgopmayiil 8 Yxpaini, a maxooic y cucmemamusayii
BIMUUBHAHO20 U 3aPYOINCHO20 00CEIOY KPI3b NPUMy KOMHIEKCHO20 NIOX00y 00 3abe3neyenis niompumki 3000y6ayie
ocsimu 3 ocobausumu oceimuinu nompebamu. Bucnosxu. Ilooonanms ncuxono2o-nedazoeivnux GUKIUKIG IHKII03UBHO20
HABUAHHSL 6 CYUACHUX peanisx nompedye MOOepHi3ayii 0CeimHb020 NPOCMOpY, 6RPOBAOICEHHS THHOBAYIUHUX NI0X00I8
I CmeoOpenHs e(hekmugHoi cucmemu NCUXONO2IUHO20 CYNP06ooy. Po3e azanns yux npobnem mogciuge auuie 3a yMOSU
MidcOUCYuniHapHoi cnienpayi ma KOHCONI008AHOT NIOMPUMKU 0ePHCABU, 2POMAO | HAVKOBO-Ne0d202i4HOT CNiIbHOMU.

Kntouosi cnosa: oimu 3 ocobrusumu oceimuimu nompedamu, neoacoy, IHKIH3UGHE HABUAHHA, NCUXONOTUHI
ma neoazo2iyni GUKIUKU, 0CEImd.

Problem statement. Inclusive education psychological and pedagogical principles of
in Ukraine is gradually transforming from an inclusion and finding effective mechanisms to
innovative pedagogical initiative into an integral  support all participants in the educational process
component of the national educational policy, becomes particularly relevant.
which guarantees the realization of the right of The most important psychological challenge
every child to equal access to quality education  of inclusive education remains the formation of
regardless of the features of his psychophysical —an environment in educational institutions that is
development or health status. At the same time, based on tolerance, empathy, and mutual respect
modern social realities, in particular, a full-scale  for individuals with special educational needs
war, economic instability, internal displacement (SEN). Despite progress in regulatory and legal
of the population, changes in the organization of  support (Convention on the Rights of Persons
the educational process, significantly complicate  with Disabilities; Law of Ukraine “On Education”
the implementation of an inclusive model of dated 05.09.2017 No. 2145-VIII; Law of Ukraine
education. In such conditions, rethinking the “On Amendments to Certain Laws of Ukraine
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Regarding Access of Persons with Special
Educational Needs to Educational Services”
dated 06.09.2018 No. 2541-VIII; Law of Ukraine
“On Complete General Secondary Education”
dated 16.01.2020 No. 463-IX; National Strategy
for the Development of Inclusive Education for
the Period Until 2029), cases of stigmatization
are still recorded, and there is limited awareness
among teachers and students about the specifics
of individual disorders and developmental
difficulties. This, in turn, leads to secondary
psychological traumatization of children with
SEN and prevents their full socialization [10; 11].

In conditions of armed conflict, the problem
of the psycho-emotional state of children who
have experienced traumatic events deserves
special attention. Some of them, despite the
lack of formal disability status, show persistent
symptoms of post-traumatic disorders, which
objectively require the use of inclusive support
strategies. This necessitates the need for flexibility
in adapting the educational environment to the
new and often dynamic needs of students.

We share the oppinions of Best UPSC IAS
Coaching and Free Study Materials |InsightsIAS
as for approaches to developing schools without

barries where the authors underline the following
ideas? Which we can also use in our country

Solutions to deal with these issues:

— Policy level:

— Actualizing the zero-rejection policy in
schools (e.g., as is done in Sarva Shiksha Abhiyan);

— Infrastructure should include: Equitability,
Usability, Durability, Affordability, Cultural
adaptability, and Aesthetic appeal.

— Institutional Level:

— Awareness and sensitization programmes for
children, parents, and caregivers;

— Training trainers for upskilling of
school faculty and special educators;

— Technical training for
government departments;

— A co-learning platform for knowledge-
sharing between all.

— Civil Society and organizations:

— UN-Habitat India: ‘Leave No One Behind’
Project (main pillar of Accessible India Campaign
(Sugamya Bharat Abhiyan));

— ICT Solutions to Support Universal Design
for Learning;

— Storybooks in
languages [1].

local

local spoken and sign

The ABCs of Inclusive Education

A- All children, regardless of ability or disability, learn together in

the same age-appropriate classroom

B = Based on the belief that all children are valued equally and
deserve access to the same opportunities

c— Children with disabilities, and those without, often achieve
greater academic gains in inclusive classrooms

In Addition:

General education teachers and specialists work together in the
classroom, meaning additional support for all students

Teachers use a variety of techniques and resources to connect with

individual learning styles

The focus is on each student’s abilities, not disabilities

Many inclusive classrooms follow the principles of Universal Design

for Learning (UDL)

Teachers learn too — how to deliver differentiated curriculum

and instruction

Inclusive education helps change discriminatory attitudes, reverse

stigmas around disabilities

Inclusive classrooms foster attitudes of respect, understanding

and empathy

Greater parental involvement adds to the sense of the classroom as

a community

Inclusive education aims to better prepare all students for real-world

success (civic participation, employment, community life)

Pic. 1. The ABC of Inclusive Education [1]
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Analysis of sources and recent research.
Modern Ukrainian scientific discourse is largely
focused on the analysis of psychological and
pedagogical challenges that accompany the
implementation of inclusive education. A significant
contribution to the development of correctional
pedagogy and special psychology was made by
such scientists as V. Zasenko, L. Prokhorenko, V.
Bondar, V. Zolotoverkh, S. Kulbida, I. Sokolyansky,
M. Suprun and O. Shevchenko. The research of .
Demchenko, A. Kolupaeva and O. Taranchenko
is devoted to the issues of inclusive didactics and
the organization of psychological and pedagogical
support for teachers in the process of interaction
with students with special educational needs. In
the foreign scientific space, the works of T. But
and M. Ainskou, who developed one of the key

Inclusion is...

tools for the development of inclusive education —
the “Inclusion Index”, deserve special attention. S.
Christensen’s research focuses on the mechanisms
of psychological support for students in inclusive
classes, while S. Peters analyzes the features
of implementing inclusive education in crisis
situations and armed conflicts.

The purpose of the article is to analyze the
main psychological and pedagogical challenges
that arise in the process of implementing inclusive
education in modern conditions of Ukraine,
to determine their impact on the quality of the
educational process and to outline ways to
overcome difficulties, taking into account the
needs of children with special educational needs,
teachers and parents.

Presentation of the main material

Pic. 2. Inclusion is [7]

Among the common pedagogical difficulties
in implementing inclusive education, one should
highlight the lack of teachers’ readiness to work
in an inclusive space. Despite the presence of
mechanisms for team interaction (psychological
and pedagogical support, teacher and child
assistant), a number of problems are observed in
practice, namely:

— lack of specialists in rural communities and
frontline areas;

— insufficient number of methodological
and didactic materials adapted for working with
children of different categories;
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— excessive workload of pedagogical
workers, which complicates the implementation
of an individualized approach to education.

An additional complexity is the procedure
for assessing the educational achievements of
children with SEN. Traditional methods do not
always allow for an objective reflection of the
dynamics of their development, which can lead
to formal assessment without taking into account
individual progress.

Despite  the

institutional

above  challenges, the

base of inclusive education
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in Ukraine demonstrates the potential for
sustainable development. For example, the
functioning of Inclusive Resource Centers
(IRCs), the creation of online psychological
support services, the development of adapted
distance platforms, as well as mobile
psychological and pedagogical groups in
communities — all this indicates the presence of
positive trends.

To ensure the sustainable development of
inclusive education, it is necessary to focus on
solving three fundamental tasks:

1. Increasing the level of psychological
competence  of  teachers  through  the

implementation of regular training programs,
supervision and professional mentoring;

2. Creating an adaptive educational space that
takes into account both the physical and psycho-
emotional needs of all students;

3. Involving parents in active cooperation with
the teaching staff to form an inclusive culture in
the educational institution.

Analizing the experience of implementation
of inclusive education in Nairobi, Kenya our
collegues Osuji Gregory Ekene and Everlyn
Oluoch-Suleh underline practical solutions to
such challenges. These solutions are presented in
the following way [4].

In-Service
Training

for

Teachers

Practical

Solutions to
the Challenges

Modification
of the
Curmiculum

Provision

of

Material
Resources

Pic. 3. Practical Solutions to the Challenges [4]

In the modern educational process, it is worth
noting the problem of teachers’ biased attitude
towards inclusive education. This attitude often
takes the form of hidden stereotypes, resistance
to change, devaluation of the educational
opportunities of children with special educational
needs, and reluctance to organize education in
an inclusive classroom. Teachers’ biased attitude
towards inclusive education is often due to a
number of objective and subjective factors.
Among the most common reasons, the following
should be highlighted:

— insufficient professional training of teachers
to work in an inclusive educational environment;

— psychological unpreparedness to adapt the
educational process, which is associated with
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fear of the complexity of organizing educational
activities for children with special educational
needs (SEN);

— lack of positive experience or previous
negative experience of interacting with children
with SEN;

— emotional burnout syndrome, which
provokes defensive behavioral reactions in
the form of denial of the need for change or
avoidance of an inclusive approach.

The analysis of empirical research by
A.A. Kolupaeva, O.M. Taranchenko, indicates a
close connection between the teacher’s emotional
attitude towards inclusion and the level of its
actual implementation in secondary education
institutions. At the same time, bias is almost
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never manifested in an open form, but is often
manifested in latent manifestations of pedagogical
discrimination, in particular due to:

— reluctance to involve students with SEN in
group forms of educational activities;

— deliberate underestimation of educational
expectations for such students;

— avoidance of developing differentiated tasks
or individualized approaches to learning [12].

According to L.I. Lavrinenko, the majority
of Ukrainian teachers do not have proper
psychological and methodological training to
work with children with SEN (special educational
needs) and conservative pedagogical attitudes
and fears of losing control over the classroom are
observed. The author proposes the introduction
of systematic postgraduate education with
an emphasis on the development of inclusive
competence [13].

O.G. Bilyuk, R.A. Pryzvanska and
[.M. Omelyanovych note that a number of key
aspects of the implementation of inclusive
education in Ukraine remain insufficiently
researched. In particular, the problem of regional
differences in the implementation of an inclusive
approach is relevant, which is manifested in
the variability of pedagogical strategies and the
heterogeneity of their impact on educational
outcomes and personal development of children
with special educational needs. Special scientific
attention should be paid to the study of the
psychological readiness of all participants in
the educational process to work in conditions
of inclusion, as well as overcoming persistent
social stereotypes regarding people with
developmental disabilities. An equally important
area of research is the implementation of
innovative pedagogical technologies adapted
to the needs of students with various forms
of disabilities. In addition, the economic
provision of inclusive education remains an
urgent problem, in particular, the optimization
of financial mechanisms for its support in
conditions of limited resources, which requires
comprehensive  scientific  justification and
modernization [8].

According to T.V. Novikova, a key aspect
of preparing teachers to work in an inclusive
classroom is a harmonious combination of
educational and correctional activities. However,
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the majority of teachers of secondary education
institutions demonstrate an insufficient level
of readiness for teaching in an inclusive
environment, which is due to a lack of
specialized knowledge and practical experience.
A teacher’s readiness for effective interaction
with children with special educational needs in
a general education environment is determined
by two main components: professional and
psychological. Professional readiness implies
the presence of information competence,
mastery of modern pedagogical technologies,
knowledge of the basics of psychology and
correctional pedagogy, awareness of the
individual characteristics of the development
of children with SEN, as well as the ability
to flexibly model the educational process
taking into account variable approaches.
The teacher’s readiness for interdisciplinary
interaction and continuous professional growth
is also important. Psychological readiness is
considered as a complex mental formation that
combines functional, operational and personal
components of a teacher’s activity. It is one of
the determining conditions for the success of
pedagogical practice in an inclusive educational
environment, as it ensures the teacher’s ability
to emotionally accept a child with special
needs, adaptive behavior and constructive
interaction [14].

Speaking about teacher’s readiness we agree
with the scientists and we would like to highlight
some challenges encountered by teachers when
ensuring inclusive education such as [6]:

&
4
Resistance to Change
Entrenched beliefs, fears of complexity,
and lack of encouragement may lead @
some educators to be resistant.
_Gﬁ

Pic. 4. Challenges Encounted by Teachers [6]

21K School

Where EveryLearnec
s Thei Path

Training deficiency
Teachers recelve lttle training in
special education strategies.

Challenges
Encountered by
Teachers When

Ensuring Inclusive

Education



ISSN 2786-7536 (Print), ISSN 2786-7528 (Online)

As it was noted by A.G. Efremenko,
G.A. Lukanska, Ya.V. Bagno one of the key
barriers to the effective implementation of inclusive
education in Ukraine remains the insufficient
level of resource provision of secondary
education institutions. A significant number of
educational institutions do not have appropriate
technical equipment, specialized teaching and
methodological tools, assistive technologies and
professional support (in particular, correctional
teachers and practical psychologists), which
significantly complicates the implementation
of an individualized educational approach for
children with special educational needs (SEN).
Along with this, the modern model of inclusive
education requires more active social support

and involvement of the parent community in the
process of adapting the educational environment
and developing individual educational programs.
However, in a number of regions, in particular in
rural areas, there is a shortage of qualified teaching
staff, a lack of specialized resource rooms and
proper infrastructure for the implementation of an
inclusive approach. In the context of large cities,
inclusive education often faces psychosocial
obstacles, manifested in the form of stereotypical
thinking, social isolation of children with SEN, as
well as insufficient readiness of teaching staff for
tolerant and partnership interaction [9].

Also we support our collegues who underline
eight main principles of inclusive education,
which are presented below [2].

Achieving the
progress is
possible by

developing what a

person is capable
of, rather than

what he/she is not

capable of.

The

value.

Diversified
development
can enhance
all areas of
life.

Everyone has
the right to

communicate
and be heard.

EIGHT

s i PRINCIPLES friengiﬁﬁjwith
and abilities of a

person do not OF INCLUS'VE peers and their

affect his/her EDUCAT'ON support.

Real education is

car

the basis of live
communication.

Everyone has
the ability to
feel and think.

Everyone

People need
each other

ried out on

Pic. 5. Principles of Inclusive Education [2]

It is worth emphasizing that inclusive
education in Ukraine is in a dynamic process
of development. Its improvement requires
systematic ~ monitoring, analysis of the
effectiveness of the implemented approaches
and adjustment of pedagogical strategies
in accordance with the individual needs of
education seekers. In this regard, the creation of
tools for assessing the effectiveness of inclusive
programs, which would allow identifying best
practices and identifying current problem areas
that require scientific and practical solutions, is
particularly relevant.
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elimination of manifestations
of biased attitudes of teachers towards
inclusive education requires comprehensive
and systematically implemented measures,
including:

1. Targeted professional training and advanced
training of teachers, focused on the development
of inclusive competence, as well as practical work
with children with various types of developmental
disorders.

2. Introduction of reflective practices that
create conditions for teachers to become aware
of their own attitudes, reassess stereotypes and

Effective
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form a tolerant attitude towards the diversity of
students.

3. Institutionalization of mentoring between
experienced and young teachers in order to transfer
effective experience in an inclusive classroom.

4. Development of an inclusive culture within
the teaching staff, which involves the formation of
generally recognized ethical norms, the creation
of an environment of support and interaction,
participation in trainings and teamwork.

5. Active involvement of parents and
community  representatives in  educational
activities aimed at raising awareness of the
benefits of inclusion and overcoming social

prejudices.
In order to support inclusive education
The Open University (AIU - Atlantic

International University) suggests the following
advise, which are presented in the form of
infographics [3].

Ethos

o>

Sensory
Attitudes

. Physical

Environment

Supporting

| |

Learner’s skills
and
abilities

Inclusive
Education

) |

Expectations
and

_ Opportunities

Pic. 6. Supporting Inclusive Education [3]

Conclusions. Thus, overcoming pedagogical
prejudice towards inclusive education is not only
a psychological and professional challenge, but
also an important component of the formation
of an inclusive educational space based on
the principles of equality, respect and support.
In modern conditions of Ukraine, solving
psychological and pedagogical problems of
inclusive education is closely related to the
modernization of the educational space, the

DIVERISTY OF
LEARNERS

ASSESSMENT
AND
EVALUATION

introduction of innovative didactic approaches
and the creation of a system of psychological
support that covers both children and teachers.
An important aspect of the effectiveness of
inclusive practices is the interdisciplinary
interaction of specialists — psychologists,
defectologists, social educators, which provides
a comprehensive approach to meeting the
educational and socio-psychological needs of
students.

INDIVIDUALIZED
INSTRUCTIONS

PEDAGOGICAL
PERSPECTIVE AND

UNIVERSAL
DESIGN OF
LEARNING

CONCERNS OF
INCLUSIVE EDUCATION IN

COLLABORATIVE
LEARNING

SCHOOLS

Pic. 7. Perspectives [5]




ISSN 2786-7536 (Print), ISSN 2786-7528 (Online)

Solving these challenges requires not only
the individual efforts of the teacher, but also
consolidated support from state institutions, local

challenges is a strategically important task, which
involves not only the professional development
of teachers, but also the transformation of value

orientations in the direction of humanism,
tolerance and pedagogy of partnership.

communities and the scientific and pedagogical
community. At the same time, overcoming
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