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FOREIGN LANGUAGE TRAINING IN HIGHER EDUCATION:
COMPETENCE-BASED BENCHMARKS

Abstract. Purpose. The article examines the theoretical and methodological foundations of foreign language
training in higher education through the lens of competence-based benchmarks established by contemporary European
and national educational frameworks. It explores the conceptual foundations of foreign language training within a learning
outcomes framework in higher education, with a focus on developing capacity for effective intercultural and professional
communication. The article argues that language education has evolved from a standalone academic discipline into a vital
tool for global mobility and career advancement in today s interconnected European context.

Research Methodology. The study draws on the analysis and synthesis of competence-based, systemic, activity-
based, and outcomes-oriented approaches, thereby enabling foreign language education to be examined as a dynamic
system. The investigation employs methods of analysis, synthesis, comparison, and conceptual modeling. It is informed
by contemporary documents from the Council of Europe (notably the Common European Framework of Reference for
Languages), the EU, and the OECD, as well as recent scholarly works by Ukrainian and Western researchers.

The scientific novelty of this study lies in the comprehensive conceptualization of foreign language training in
higher education as an integrated system oriented toward clearly defined learning outcomes, and in specifying the set
of competence-based benchmarks that define its content and organization. The author systematizes benchmarks related to
the linguistic, sociocultural, pragmatic, and personal components of language competence.

Conclusions. The study substantiates that foreign language training should be implemented using clearly defined
competence-oriented benchmarks aligned with European qualification frameworks, a prerequisite for ensuring academic
recognition and graduate competitiveness. Future research directions involve developing practical models of foreign
language training for various educational fields and analyzing mechanisms for assessing learning outcomes.

© L. Lichman, L. Mykhailenko, O. Kositska, L. Brodska, 2026
BY CTaTTs NOWMPIOETLCS Ha YMOBax NiueHsii Biakputoro goctyny (CC BY 4.0)

82



Hayxouit Bicnnk Bimnnupkoi akanemii Oesnepepsroi ociti. Cepis «Ilemarorika. [cuxomnoriay, Bum. 9, 2026

Key words: foreign language training, higher education, competence-based approach, intercultural communication,
outcome-based education, competence-based benchmarks, professional communication, learning outcomes, European
Qualifications Framework.

Jaoa ITYMAH

KAHOUOam neoazo2iyHux HayK, Ooyexm,

npogecop kagedpu MoHOI NI020MOBKU MA 2YMAHIMAPHUX OUCYUNIIH,
Hayionanvnuii ynisepcumem oxoponu 300pog’s Yxpainu imeni I1. JI. ILlynuka
lada29101967@gmail.com

ORCID: 0000-0001-9374-6722

Jopena MUXAHJTEHKO

KAHOuOam neoazo2iyHux Hayk, Ooyexm,

ooyenm xageopu MOGHOI NiO2OMOBKU MA 2YMAHIMAPHUX OUCYUNTIIH,
Hayionanwnuii ynisepcumem oxoponu 300pog’s Yxpainu imeni I1. JI. Illynuka

lorenamykhailenko@gmail.com
ORCID: 0009-0004-6883-405X

Onvea KOCIIIbKA

Kanouoam Qinono2iuHux Hayk, 0oyeHm,

ooyenm Kageopu MOGHOI Ni020MOBKU MA 2YyMAHIMAPHUX OUCYUNIIH,
Hayionanvnuii ynieepcumem oxopouu 300poe’ss Yxpainu imeni I1. JI. Lllynuxa
olkoriki@gmail.com

ORCID: 0000-0001-9354-4856

Japuca 5PO/ICbKA

KAHOUOam neoazo2iyHux HayxK, 0oyeHm,

ooyenm kagedpu aneniucvbkoi ginonoeii,

Heporcasnuii suwuii HaguarbHULl 3aK1A0 « Y2ic2copoocbKull HAYIOHATbHUL YHIGEPCUEm )
larysa.brodska@uzhnu.edu.ua

ORCID: 0009-0009-1914-5350

THIIOMOBHA HNITOTOBKA Y BHUIIINA OCBITI:
KOMIIETEHTHICHI OPIEHTUPU

Anomayia. Memorw cmammi € meopemuxo-memooonociune OCMUCIEHHS THUOMOBHOT NIO20MOBKY y Uil 0C8imi
KPi3b NPUBMY KOMREMEHMHICHUX OPIEHMUPIB, BUHAYEHUX CYUACHUMU E8PONEUCOKUMU MA HAYIOHATbHUMU OCGIMHIMU PaM-
Kamu. Ysaey 30cepedoiceno na 3 ’CY8aAHHI KOHYENMYAaIbHUX 3aca iHUWOMOBHOT Ni020MOBKU K CKAAOHUKA 8Uoi oceimu,
AKA OPIEHMOBAHA HA Pe3yTbMAmuy HAGUAHHS MA CAPIMOBAHA HA (hOPMYBAHHS 30aMHOCH 00 egheKMUBHOT MIJICKYTbNyp-
HOI ma npogheciiinoi komyrikayii. ¥ cmammi 008600umvcs, wjo MOBHA 0Cima nepecmae Oymu i301608AHUM NPEOMEMOoM,
a cmac Kuo4osum iHCmpymenmom 2nooaivHoi mobinbrocmi ma npogeciiinoi peanizayii 6 ymosax inmeepoganoi €eponu.

Memooonozia docnioxcenus. Jlocniodncennst IpYHIMYEMbCsL HA AHANIZE MA Y3a2albHEeHHI NOT0AHCEHb KOMNEMeHmMHICHO-
20, CUCMEMHO20, OIATbHICHO20 MA Pe3yIbMAMHO-0PIEHMOBAH020 NIOX00I6, WO 0AE 3MO2Y PO3TAHYMU IHULOMOBHY OC8INY
AK QuHamiuny cucmemy. Bukopucmano memoou ananisy, cunmesy, NOpiGHAHHA Ma KOHYeNnyaibHo20 Mooentosans. /ice-
penviy basy cmanosusims cyyacti dokymenmu Paou €sponu (30xpema, “Common European Framework of Reference for
Languages”), €C, OECD, a makosc akmyanbHi HAyKogi npayi YKpaincoKux i 3axiOHUX 00C1iOHUKIG.

Hayxkosa Ho8U3HA noNsA2AE Yy KOMNIEKCHIU KOHYenmyanizayii inuloMo8HO! ni02omosKu y auwyiti 0ceimi K yinicHol cuc-
memu, 30pIEHMOBAHOT HA OYIKYBAHI BUXOOU HAGUAHHS, MA 8 YMOYHEHHI CYKYNHOCHIT KOMNEeMEeHMHICHUX OPIEHMUPIB, 1o
sU3HauarOmy ii smicm i opeanizayito. Aemopom cucmemamu308aHo OPIEHMUPU, WO CIOCYIOMbCA TIH2BICIMUYHOI, cOYio-
KVIbMYPHOIL, Rpazmamu4rol ma 0coOUCmicHoi CK1ad08uUx 4acmuHt MOBHOI KOMNEMeHMHOCMII.

Bucnoseku. O6tpynmogarno, wo iHuIOMOBHA NiO20MOBKA MAE Pedni3o8y8amucs Ha OCHOBI YIMKO BUSHAYEHUX KOM-
nemeHmHICHUX OPICHMUPIB, Y32004CeHUX 3 €BPONECLKUMU PAMKAMU KEANiQiKkayill AKX nepedymosa 3abe3neyents aka-
0eMiuH020 8USHAHHA MA KOHKYPEHMOCHPOMOJICHOCHI 8unycknukie. Ilepcnekmugu nooanvuiux 00CHiodcens nos a3ami
3 PO3POONIEHHAM NPAKMUYHUX MOOeell IHUOMOBHOL ni020MO6KY O/l PI3HUX OCEIMHIX 2ay3ell ma aHati3oM MeXaHizmie
OYIHIOBAHHS PE3YIbMAMIE.

Kniouogi cnosa: inwomosna niocomogka, uya oceima, KomMnemeHmHicHull nioxio, MidicKyIbmypHa KOMyHIKayis,
DPe3YIbIAMHO-0PIEHMOBAHA OCBIMA, KOMNEMEHMHICHI OpIEHmMuUpU, Npo@ecilina KOMYHIKAYis, pe3yivmamu HAGUAHHS,
€sponelticoka pamka Keanipikayii.
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Problem Statement. Contemporary
transformations in higher education, driven
by globalization, European integration, and

digitalization, have brought to the fore the
challenge of developing students’ capacity
to function effectively in multilingual and
multicultural environments. The rapid growth of
international academic collaboration, increased
mobility of students and faculty, and expanding
access to global scholarly resources have raised
expectations for foreign language proficiency
among higher education graduates. Against this
backdrop, foreign language training has become
a key component of professional and academic
development across all disciplines, enabling full
participation in international educational and
research processes.

In today’s world, foreign language proficiency
is viewed not merely as an educational outcome
or indicator of linguistic competence, but as an
essential prerequisite for academic mobility,
professional fulfillment, and  graduates’
integration into the global labor market. A foreign
language serves as a tool for accessing cutting-
edge research, international educational programs,
and professional networks, which determines its
pivotal role in training specialists. In this sense,
foreign language training is increasingly viewed
as an interdisciplinary component integrated into
the overall logic of the educational process.

The transition to a competence-based model
of higher education, enshrined in European
Union strategic documents and being consistently
implemented in national educational systems,
necessitates rethinking the goals, content, and
expected outcomes of foreign language training.
Within this model, what becomes central is not
the volume of linguistic knowledge acquired but
the ability to use a foreign language for solving
academic, professional, and social tasks in real
communicative situations. This approach focuses
language education on developing integrated

learning outcomes that combine linguistic
resources, communicative skills, sociocultural
awareness, and readiness for intercultural
interaction.

This raises the challenge of defining
competence-based benchmarks for foreign
language training that would ensure its

alignment with the outcome-oriented logic of
higher education and contemporary European
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educational frameworks. Clearly defining such
benchmarks is a necessary condition for aligning
the content of foreign language training with
the expected learning outcomes of educational
programs, as well as ensuring transparency and
comparability of qualifications at national and
international levels.

Addressing this challenge is directly related
to important scholarly and practical tasks,
particularly designing educational programs,
formulating and verifying learning outcomes,
ensuring their alignment with the European
Qualifications Framework, and improving the
overall quality of higher education. In practical
terms, this enhances the effectiveness of foreign
language training, facilitates its integration into
the professional education system, and produces
competitive graduates capable of professional
practice in a globalized educational and
professional environment.

Review of Sources and Recent Research.
The competence-based approach in higher
education has attracted considerable scholarly
attention in numerous international and national
studies, reflecting the pan-European trend of
reorienting educational systems toward learning
outcomes and developing graduates’ ability to
act effectively in various social and professional
contexts. In scholarly literature, the competence-
based approach is viewed as the methodological
foundation for transforming higher education
content, involving the integration of knowledge,
skills, values, and practical experience.
These issues are particularly relevant in
language education, which is directly linked

to communicative activity and intercultural
interaction.
The foundational document in language

education is the Common European Framework
of Reference for Languages: Learning, Teaching,
Assessment [1] and its Companion Volume,
which together conceptualize language use
as a form of social action realized in specific
communicative contexts and situations. This
document consistently emphasizes the action-
oriented nature of language competence and
its dependence on social roles, communication
goals, and circumstances. The Companion
Volume significantly expands the classical model
of language competence by introducing the
concepts of plurilingual competence, mediation,
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and intercultural interaction as key benchmarks
for contemporary language education, responding
to the needs of Europe’s multilingual and
multicultural environment.

The European Qualifications Framework
for Lifelong Learning [4] defines learning
outcomes as the central element of qualification
descriptors, directly influencing the design of
foreign language training in higher education.
The focus on learning outcomes necessitates
clearly formulating the expected foreign
language abilities of graduates and aligning them
with qualification levels. Accordingly, foreign
language training is viewed as an important factor
in ensuring transparency, comparability, and
academic recognition of qualifications.

In its policy document OECD Learning
Compass 2030 [2], the OECD emphasizes the
role of communicative, social, and intercultural
skills as foundational for personal development
amid complex societal challenges, uncertainty,
and rapid change. The ability to communicate
effectively, collaborate in multicultural settings,
and use a foreign language as a professional tool
is considered a component of key competencies
for the 21st century.

In  Ukrainian scholarly  discourse, the
competence-based approach has been thoroughly
examined in the works of Kucherenko [5],
V. Luhovyi [6], O. Savchenko [7], and other
researchers who emphasize the need for
transitioning from a knowledge-based paradigm
to an education model oriented toward learning
outcomes and developing students’ practical
competencies. At the same time, analysis of
recent publications reveals the need for further
conceptualizing  foreign language training
specifically through the lens of competence-
based benchmarks in general higher education,
underscoring the relevance of continued
theoretical and methodological inquiry in this
area.

The purpose of the article is to provide a
theoretical and methodological examination of
foreign language training in higher education
through the lens of competence-based
benchmarks that define its goals, content, and
expected outcomes within an outcome-oriented
educational paradigm. The study aims to
substantiate the significance of competence-based
benchmarks in shaping foreign language learning

85

outcomes in accordance with contemporary
European and national educational frameworks,
and to clarify their role in ensuring the alignment
of foreign language training with the requirements
for higher education graduates.

Theoretical Analysis and Discussion. Within
the competence-based paradigm, foreign language
training in higher education is conceptualized as
an integrated, multidimensional system designed
to develop students’ capacity for effective
academic and professional communication in
multilingual settings. This system involves not
only acquiring linguistic resources but also
developing skills in using a foreign language as a
tool for learning, professional practice, and social
interaction. In this context, foreign language
training focuses on developing integrated
learning outcomes that combine linguistic
knowledge, communicative skills, sociocultural
awareness, and the capacity for reflection on
language experience. These outcomes are viewed
as interconnected components of a holistic
communicative competence that enables learners
to navigate complex, authentic communication
scenarios.

The shift toward this integrated model
represents a fundamental departure from
traditional approaches that prioritized

grammatical accuracy and vocabulary acquisition
as ends in themselves. Contemporary foreign
language training acknowledges that linguistic
competence must be situated within broader
communicative, cultural, and professional
contexts. This reconceptualization acknowledges
that language use is inherently social and
purposeful, requiring learners to develop not
merely linguistic proficiency but also strategic,
pragmatic, and intercultural capabilities.

This approach entails organically integrating
language education into the overall logic of
educational programs and aligning its outcomes
with the expected learning outcomes of the
corresponding level of higher education. A
foreign language serves as a component of
interdisciplinary training that links theoretical

knowledge with its practical application in
professional and academic settings. This
integration manifests through content and

language integrated learning (CLIL) approaches,
English for Specific Purposes (ESP) courses
tailored to disciplinary needs, and authentic
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professional communication tasks embedded
within language curricula. Dr. Cafado notes
that CLIL also develops soft skills and key
competences such as critical thinking, risk-
taking, interpersonal abilities, and intercultural
competence, increasing students’ employability
and enhancing their capacity to meet societal
demands [3]. By situating language learning
within meaningful disciplinary contexts, students
come to understand foreign language competence
as a practical tool for accessing specialized
knowledge, participating in  international
professional communities, and contributing to
global scholarly discourse.

According to the CEFR Companion Volume
(2020), foreign language training should develop
not only the linguistic dimension but also the
sociolinguistic and pragmatic dimensions, which
determine an individual’s ability to use language
appropriately ~ for  specific = communicative
situations, intentions, and social roles. The
linguistic dimension encompasses phonological,
lexical, grammatical, and semantic resources
that form the foundation of language use.
However, the updated framework emphasizes that
linguistic accuracy alone is insufficient without
the sociolinguistic competence to recognize and
navigate registers, styles, dialects, and social
conventions. The document emphasizes the action-
oriented nature of language competence, realized
through performing various communicative tasks
in real or simulated conditions. This perspective
positions learners as social agents who use
language to accomplish specific goals, negotiate
meaning, and construct shared understanding.

The pragmatic dimension, which addresses
the functional aspects of language use, has
gained increased prominence in contemporary
frameworks. This dimension concerns how
speakers organize discourse, maintain coherence,
adapt messages to specific communicative
purposes, and employ strategies to overcome
communication breakdowns. In academic and
professional contexts, pragmatic competence
becomes particularly crucial, as students must
learn to construct persuasive arguments, present
research findings, participate in scholarly
debates, and navigate the implicit conventions of
disciplinary communication.

Particular emphasis in contemporary language
education is placed on mediation as the ability
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to facilitate exchange between languages,
cultures, and discourses. Mediation is viewed as
a key component of foreign language training in
contexts of academic mobility, interdisciplinary
collaboration, and international cooperation.
The concept extends beyond traditional notions
of translation or interpretation to encompass
summarizing  information  from  multiple
sources, explaining complex concepts to
different audiences, facilitating understanding
in multilingual settings, and bridging cultural
differences that may impede communication.

In the contemporary globalized academic
environment, mediation skills have become
indispensable. The ability to mediate — to process
information in one language and reformulate it
for audiences operating in another linguistic or
cultural framework — represents a sophisticated
level of language competence that transcends
simple bilingualism. As emphasized by the
Council of Europe’s official CEFR framework,
mediation is a strategic process that requires
agency at every stage, develops linguistic
and cultural awareness, and highlights the
developmental nature of linguistic repertoires,
playing a crucial role in successful plurilingual
and pluricultural encounters. Mediation also
encompasses  intralingual  activities,  such
as simplifying technical language for non-
specialist audiences or adapting formal academic
discourse for different professional contexts.
Contemporary frameworks acknowledge that
effective communication often requires not
merely expressing one’s own ideas but facilitating
understanding and building bridges across
linguistic and cultural divides.

Competence-based benchmarks for foreign
language training encompass several interrelated
dimensions that collectively form an integrated
model of language training in higher education.

The linguistic dimension ensures the
development of language resources necessary
for working with specialized and scholarly texts,
including reading, writing, oral interaction, and
academic discourse. In higher education contexts,
linguistic competence must extend beyond
everyday conversational ability to encompass the
specialized vocabularies, syntactic structures, and
discourse patterns characteristic of academic and
professional communication. Students need to
develop the ability to navigate dense theoretical
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texts, extract relevant information from research
articles, synthesize ideas from multiple sources,
and produce well-structured written work that
meets disciplinary conventions.

The sociocultural dimension reflects the ability
to engage in intercultural interaction, awareness
of the cultural conditioning of communication,
and adherence to academic and professional
ethics. This dimension recognizes that language
is embedded in systems of values, assumptions,
and social practices that shape how meaning
is constructed and interpreted. Developing
sociocultural competence requires learners to
move beyond stereotypical cultural knowledge
toward understanding how cultural frameworks
influence communication styles, argumentation
patterns, politeness conventions, and professional
behaviors. In academic contexts, this includes
understanding the cultural specificity of research
paradigms,  citation  practices, authorship
conventions, and academic integrity standards.
The sociocultural dimension further encompasses
critical awareness of power dynamics, linguistic
privilege, and the politics of language choice in
international academic and professional settings.

The pragmatic dimension involves using
a foreign language to achieve specific
professional and academic goals, such as
participating in scholarly events, drafting
scholarly  publications, and  performing
professional tasks in international settings.
In higher education, pragmatic competence

manifests in students’ ability to navigate
complex  professional  scenarios:  writing
compelling research proposals, delivering

persuasive presentations, networking effectively
at conferences, and adapting communication
strategies to different professional contexts.
The pragmatic dimension also encompasses
strategic competence — the ability to deploy
communication strategies when linguistic
resources are insufficient, including
circumlocution, clarification requests, and repair
strategies.

The personal dimension  encompasses
autonomy, responsibility, and readiness for
lifelong learning, aligning with contemporary
understandings of higher education’s role
in personal development. This dimension
acknowledges that language learning extends
beyond the formal educational period and requires

87

learners to develop metacognitive awareness,
self-assessment capabilities, and strategies for
continued language development throughout
their professional careers. Autonomous learners
can identify their own learning needs, set
realistic goals, select appropriate resources,
and monitor their progress independently. The
personal dimension also encompasses affective
factors — motivation, confidence, willingness
to take risks, and resilience — that significantly
influence language learning success and continued
development.

Thus, foreign language training in higher
education has been transformed into a systemic
tool for developing the capacity for professional
and intercultural communication, meeting the
contemporary requirements of the integrated
European Higher Education Area and the
principles of competence-oriented education.
This transformation reflects broader shifts
in higher education toward more integrated,
interdisciplinary, and professionally relevant
curricula that equip graduates with the transversal
competencies required for success in complex,
globalized professional environments. Foreign
language competence, understood in this
multidimensional sense, becomes a cornerstone
of graduates’ professional identity and capability,
enabling them to access international knowledge
networks, participate in global professional
communities, and contribute = meaningfully
to addressing transnational challenges. The
integration of language training into the broader
educational mission ensures that linguistic
development is recognized as fundamental
to students’ intellectual growth, professional
formation, and active participation in an
increasingly interconnected world.

Conclusions and future research prospects.
The article demonstrates that effective foreign
language training in higher education should be
implemented through clearly defined competence-
based benchmarks aligned with the European
Qualifications Framework and contemporary
approaches to formulating learning outcomes.
Focusing on such benchmarks ensures that
foreign language training aligns with the
outcome-oriented logic of higher education,
within which what matters is not the volume
of knowledge acquired, but the development
of the ability to use a foreign language for
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solving academic and professional tasks in real
communicative situations.

This approach promotes the integrity of
language education, its systematic integration into
the overall structure of educational programs, and
alignment with other components of professional
training. As a result, foreign language training
ceases to function as an autonomous instructional
element and becomes an important factor in
developing academic mobility, intercultural
communication, and professional competence
among higher education students. This, in turn,

Future research directions in this area
involve developing field-specific models of
foreign language training that account for the
particularities of different educational fields
and professional contexts, as well as refining
assessment tools for foreign language learning
outcomes in accordance with competence-based
benchmarks. Particular attention should be given
to analyzing mechanisms for integrating language
education into interdisciplinary educational
spaces, which will enhance the effectiveness of
foreign language training and its responsiveness

to contemporary challenges in higher education
development.

enhances graduates’ competitiveness in national
and international labor markets.
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